Rough plan
• Our social ecology for learning
• Emerging thoughts about lifewide learning
and domains for experiential learning
• DISCUSSION
• Our social ecology for learning
• Your feedback on your experience
• DISCUSSION
• Next steps - synthesis & dissemination
• DISCUSSION
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Sahana Chattopadhyay – Six enablers of emergent learning
Intended learning happens from a place of knowing and against a set of specific
goals. Emergent learning happens from a place of reflection and sensemaking.
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One possible way of defining domains

A few participants questioned the relevance of experiential domains preferring
to see life as whole and fully integrated
Most participants tried to use the idea of experiential domains. The
compilation reveals many different ways of representing domains.

For many, the idea of domain became fuzzier with the blurring of boundaries
and seeking greater connectedness.
The pandemic has had a significant impact on configuration/scope of domains.
(eg merging of work and home)
It was recognised that we could be physically present in a domain but be
cognitively and psychologically engaged in thinking about experiences in
another.
We are the integrators of all the thoughts and feelings that emerge from all of
our experiences and the imaginers of what might be.

We can be physically present in a domain that exists now but be cognitively and
psychologically engaged in thinking about experiences in our past.
A significant number of participants recognised “self” as a domain independent
of domains based on physical-social/cultural environments. This might seem to
be inconsistent with the idea of domain as an environment but the inner world of
a person could still be viewed as an environment.

Some participants created domains based on roles they fulfilled like
parenthood, or aspects of themselves like creativity or activism.
Q Are there possibilities other than environmental domains that could form
the basis for a systems framework within which lifewide learning can be
located?
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A Tool to Analyse the Narratives
Contained in a Sample of 10 Vignettes

• Some learning is deliberate and planned for, in the sense that an
individual is engaged in some sort of task or project that has personal
significance in their life. The need to learn is often a response to
something that is happening in a person’s immediate environment.
• Learning is relational and contextual. What is learned (the outcome or
the result) and how it is learned (the act or the process) are
inseparable.
• The first motivation to emerge in a situation is the motivation to act.
Learning is a consequence of actions driven by the will to do something.
The desire to learn may however become the dominant motivational
force and drive actions.

V1 Having a rough idea of what to do building on previous but incomplete knowledge.
Learning was the biproduct, and embodied in the act, of trying to fix the problem.
V2 Being shown how to use technology by someone who is competent but not feeling
confident or competent. Then being thrown in at the deep end trying to deliver a
coaching session with things going wrong but being supported and eventually
working out what has to be done and surviving. Learning was embodied in the act
of engaging with and completing the task and reflecting upon it.
V3 Watching and listening to a group of men at work and interpreting where they
come from and their social order. Learning was embedded in the act of attending to
the social interactions of the group of workmen and reflecting on and interpreting
what was seen and heard.

V4 Conducting background research on a topic that was not previously known and
preparing a synthesising paper. Learning was embedded in the process of seeking
codified knowledge and trying to make sense of it by integrating it with existing
personal knowledge. It is embodied in the artifact for sharing understanding.

Left column - conceptions 1 to 5 developed by Säljö (1979) conception 6 developed by
Marton et al (1993). Right column - experiences situations described in 10 vignettes.
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V1 The idea that learning comes about from trial and error engagement with a problem
until a way is found to deal with the problem
V9 In a social context, learning is a distributed phenomenon embodied in the numerous
interactions, conversations, negotiations between people and making artefacts

Experience involves both ‘trying’ and ‘undergoing’ (Dewey, 1916)
‘Trying’ refers to the outward expression of intention or action. It is
the purposeful engagement of the individual with the environment,
“doing becomes trying; an experiment with the world to find out
what it is like”
‘Undergoing’, the other aspect of the ‘transaction’ refers
to the consequences of experience on the individual.

Learning is a transaction between a person and their environment
“When we experience something we act upon it, we do something; then we
suffer or undergo the consequences. We do something to the thing and then it
does something to us in return” (Dewey, 1916: 104).
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